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Abstract: Bilingualism has been emerged as a familiar subject in the existing  Indian scenario due to 

the distribution of multilingual culture in different geographical regions. Having proficiency in 

minimum two languages has been an indispensable necessity for all Indians. The English language 

has become a mandatory subject for all educated Indians. There is a paradigm shift in this regard, 

making all Indians essentially learn the English Language as a part of the three language system in 

Indian education. Different methods of teaching the English language is adopted in India. This paper 

focuses on all perspectives associated with the impact of bilingualism on teaching and learning of 

English in India, with a special emphasis on Transitional bilingual education. The ideology of 

guiding learners of the English language with a backdrop of bilingualism is duly highlighted. 
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I. INTRODUCTION 

      The term bilingual alludes to people who can work in more than one language. The bilinguals class is exceptionally 

expansive, incorporating refined speakers, per users, and scholars of at least two dialects. In this connection, it is to 

state that individuals educated in a single language utilize constrained information on a subsequent language (L2) for 

work or tutoring. As a result of colonization, movement, country development, some bilingualism level is run of the 

mill of a great many people on the planet. Notions such as customs of exogamy and modernization also helped in 

adopting bilingualism. 

 

II. IMPACT OF BILINGUALISM ON TEACHING AND LEARNING OF ENGLISH 

      Captivating spoken in-depth regarding 'economic bilingualism' in the past section, it is well suited to relate the 

qualities of bilingualism to Indian culture and its training structure. Investigating the effect of bilingualism on the road 

to schooling and learning will be inadequate without talking about the highlights of Indian bilingualism. This portion, 

thus, explores the features of Indian multilingualism and discusses the current state of English in India. The Indian 

teaching structures, including the 'three-language method,' are also addressed in this portion. The impact of 

bilingualism on English teaching and learning concerning the Indian training system is focused after a brief discussion 

with a piece of the techniques to explain English and a few examples of bilingual instruction. Bilingual training also 

affects the evaluation procedure. In this manner, the problems that complicate the assessment method are raised, and a 

few responses to these problems are given in this section. The schooling of minorities has historically been a particular 

concern of the bilingual school. The current component will close with the elements that affect the learning of English 

in bilingualism. 

 

III. INTERFACE OF MULTILINGUALISM AND EDUCATION SYSTEM 

A) Multilingualism in India 

      India is a multilingual nation. It is 'a generally multilingual society where several dialects with isolated language 

families have coincided for centuries' (Sridhar: 08). The dialects like Tamil, Telugu, Malayalam, and Kannada have a 

place with the Dravidian language family and is spoken in the southern states. A portion of the dialects is recognized as 

they are utilized by the strict networks to which they have a place. The individuals of various dialects and religions 

present a kind scene of the 'solidarity in assorted variety' in India. A prominent researcher appropriately watches: 'The 
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multilingualism of India is unpredictable, with the number of dialects in the thousands and any event thirty dialects are 

spoken by over a million local speakers' (Mohanty:262). 

 

B) The Status of English in India 

      Even though there are numerous dialects in India, not all dialects appreciate a similar status. Many dialects have 

lofty authority status though the others have not been recorded in the constitution. Such dialects make progress toward 

their acknowledgment, bringing about the etymological clash between the networks. The Indian dialects maybe 

characterized variedly. English often appreciates the prominent role of Indian individuals. Generally, as outlined in the 

fifth standard, English is considered as a language linked to 'upward financial mobility, national portability, power, 

modernization, and westernization' (Sridhar: 8).This is used by cultured leaders even as it is in societies with a higher 

standard of schooling. English is used for communications in metropolitan settings. Countless journals, television 

reports on T.V. stations, periodicals, and magazines are published in English. 

 

C) The Three Language Formula 

      As Nayar pointed out, the Official Languages Committee was headed by G.B. in 1956. Gasp recognized that the 

post-autonomy passion for a common language as a focal point of national unity died. Hindi's argument had no social 

or political dominance over other local dialects has grown clearer '(Nayar: 32). Throughout the center of the debate, an 

instructive method entitled 'Three Language Theory' was obtained and implemented and is now throughout the force. 

The formula suggested:  

1. Provincial dialects or native language as the primary instructing language for a long time 

2. Hindi in non-Hindi Territories and some other Indian language in Hindi Territories as a secondary language 

(as a school subject) for three long stretches 

3. From the third year onwards, English is the third language subject. (Mohanty, 273). 

In India, students are taught in three dialects: the regional language, the official language, and the English language. 

 

D) Methods of Teaching English 

      English is taught as a topic in the Indian instruction system, and the article is intended to include the 'target' 

language. Various methods are like follows: 

1. Traditional or Grammar Translation Method 

2. Direct Method 

3. Communicative Approach 

4. Audio-Lingual Method 

 

E) Bilingual Education 

      UNESCO characterizes instruction as 'a sorted out and supported correspondence intended to realize learning' 

(UNESCO 1976). Teaching is an effective procedure in any general public. In current social orders, the objectives of 

bestowing training are accomplished by 'improving education aptitudes in a school domain' (Hamers and Blanc: 318). 

Instruction is best conveyed through the use of language. Bilingual training, in more straightforward terms, is guided by 

two dialects. A study of bilingual training models can be useful when requested to explore bilingual instruction's impact 

on the teaching and learning cycle. 

 

IV. TRANSITIONAL BILINGUAL EDUCATION 

 Maintenance Bilingual Education Programme: In the upkeep or enhancement of bilingual training 

programs, two dialects are utilized all through the instruction time frame. It tends to be classified as follows : 

 Immersion Programme: In Immersion Programs, 'Kids are required to use their home language before 

confidence emerges, and their bilingual teachers usually decide to turn to the second language. 
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 Submersion Programme: In submersion programs, Children are fabulous in using their native tongue, so all 

curriculum programs are conducted in the corresponding phrase. 

 Integration Programme: 'Integration alludes to the circumstance where an ethnic gathering can keep up its 

uniqueness and keep up limits among it and the dominant part language, although taking generally equivalent 

contact to occupations, work, abundance, force, and self-advancement.' 

 The Think Tank Model: The Think Tank Model relies on the concept of equalization and the premise that 

'the primary language and the second language are held apart in the cerebrum. 

 Additive Programmes: Additive programs, which focus on provisions for declaring an ancestral language as 

a national language, also include people from ethnic communities in government systems. 

 Multiple Multilingual Education: Such initiatives often contain, in every case, three dialects and have 

clusters that display mind-boggling multilingualism that allows a bilingual spectrum in which youngsters are 

organized in several directions. 

 

V. IMPACT OF BILINGUALISM ON TEACHING ENGLISH 

      Bilingual teaching utilizes two dialects as a steering tool. Students may not be acquainted with the two dialects. In 

India, understudies familiarize themselves with the objective language, English as the primary language. The 

presentation of the development of a second or unknown word is itself a significant undertaking for English teachers. 

Throughout fact, bilingual education instructors are bilingual, and their expertise with all the dialects identified with the 

teaching process is evaluated through the bilingual training phase7. The structure for Indian schooling focuses a great 

deal on the analytical expression's sensitive skills. 

 

VI. CONCLUSION 

      The Indian guidance system underscores a great deal on the progression of the goal language's responsive aptitudes. 

Therefore, the understudies perform well in the made capacities and seeing, yet not in the gainful skills, for instance, 

talking. To summarize, the majority of the bilingual instruction programs fit into one of the accompanying three 

classes:  

1. Guidance is given in the two dialects all the while.  

2. Guidance is given first in L1, and the understudy is instructed until he can utilize L2 as a learning method.  

3. The greater degree of guidance is provided by L2, and L1 is introduced at a later point, first as a topic and then 

as a guidance mechanism (Hamers and Blanc: 322).  

 

REFERENCES 

[1]. https://www.encyclopedia.com/education/encyclopedias-almanacs-transcripts-and-maps/bilingualism-second-

language-learning-and-english-second-language 

[2]. https://shodhganga.inflibnet.ac.in/bitstream/10603/166446/11/11_chapter%203.pdf 

[3]. Annamalai, E. Linguistic Dominance and Cultural Dominance: A Study of Tribal Bilingualism in India in 

Multilingualism in India, Editor. D. P. Pattanayak. New Delhi: Orient Longman.2007 Pp.25-36. 

[4]. Pattanayak, D.P., 1981. Multilingualism and Mother-Tongue Education, Delhi: Oxford University Press 

Sridhar, Kamal K. English in Indian Bilingualism, 1989. New Delhi: Manohar Publications. 

[5]. Srivastava, A.K. Multilingualism and School Education in India: special features, Problems, and Prospects in 

Multilingualism in India, Ed. D. B. Pattanayak, New Delhi: Orient Longman. 2007.pp.37-53. 

[6]. Srivastava, R. N. 1994. Bi/Multilingualism: Studies in Language and Linguistics, Vol.III. Delhi: Kalinga 

Publications Stern, H.H. 1983. Fundamental Concepts of Language Teaching, Oxford: Oxford University 

Press 

[7]. UNESCO. 1976. International Standard Classification of Education, Paris: UNESCO, Division of Statistics on 

Education. 


