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Abstract: To cope with Goal 4 (SDG 4), of the 2030 Agenda for Sustainable Development in the Global 

Education development agenda, India implementing National Education Policy – 2020. It has high unique 

fundamental principles. NEP-2020 is having four main parts as, Part I - School Education; Part II – 

Higher Education; Part III – other key Areas to focus and Part IV.  Making it happen means 

implementation of NEP-2020. The review is carried out to find experiences, outcomes, obstacles, 

achievements and failures as LESSON while implementation of Education Reforms in East Asian countries 

common being geographical, social and cultural similarities with India. The goal of review of this research 

attempt is to understand the challenges of implementation of reforms in education, distilling lessons – on 

implementation and examining the impact on educational development, its process and impact. Lessons 

about education reforms policies, process and implementation is studied. By reviewing the literature, 

experiences in the five East Asian countries discussed while implementing reform policies in education. It 

is all about. China, Indonesia, Thailand, Cambodia and Philippines. The first lesson is educational reform 

system requires humanizing a complex set of functions at each level of education. The second lesson is that 

the central authority (Central government) needs to step into new roles quickly to activate, to help the 

successful reforms. Third lesson states that replacing inappropriate structures and building the capacity 

to work within new arrangements. Fourth lesson is dramatic shifts in responsibilities and powers are lead 

to the breakdown to information and evaluation systems, fifth and last lesson is about strengthening the 

voice of the community in the delivery of public services. 
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I. DISCUSSION 

1.1 National Education Policy – 2020 of India 

   India reform the national education in 2020 and develop NEP-2020 that National Education Policy - 2020. It is for - 

Quality education, Economic growth, Social justice, Social equality, scientific advancement, National integration, 

Cultural preservation and Universal access to quality education. It is for the best way march forward for our country's 

rich talents and resources. It is good for the individual, the society and the country.  

   Goal 4 (SDG4) of the 2030 Agenda for the Sustainable Development is the Global education development agenda. It 

is adopted by India in 2015. Goal 4 (SDG4) seeks to "ensure inclusive and equitable quality education and to promote 

lifelong learning. opportunities for all" by 2030. To cope with Goal 4 (SDG4), India implemented National Education 

Policy - 2020. 

 

1.2 Fundamental principles of NEP-2020 

1. Recognizing, identifying and the unique capabilities of each student.  

2. Highest priority to get fundamental Foundational Literacy. highest foundational Numeracy,  

3. Flexibility for learners to choose own paths as it interests  

4. No hard separations in curriculum Carts/science), activities of curriculum and extracurricular, streams of 

vocational and academic studies.  

5. Multidisciplinary and holistic education to ensure the unity and integrity of all knowledge,  
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6. Focus on conceptual understanding 

7. Focus on creativity and critical thinking  

8. Promoting multilingualism  

9. Focus on value education - Ethics, human value and constitutional values.  

10. Focus on life skills  

11. Focus on formative assessment for learning.  

12. Focus on maximum use of technology in education.  

13. Focus on quality of teachers and faculties.  

14. Encouraging innovation and out of box ideas.  

15. Encouraging outstanding research.  

16. Focus on regular assessment for educational progress.  

17. Synergy in curriculum in early childhood care education to School education to higher education. 

 

1.3 Curricular Structure of NEP-2020 

 Part-I – School Education 

 Part II – Higher Education 

 Part III – Professional Education (Other key areas of Focus) 

 Part IV – Making it Happen 

 

A. Part-I – School Education 

4 Years Class -9 to 12 

Age – 14 to 18 

Secondary 

3 Years Class – 6 to 8 

Age – 11 TO 14 

Middle 

3 years Class – 3 to 5 

Age – 8 to 11 

Preparatory 

5 Years 2 Years Class – 1 to 2 

Age – 6 to 8 

 

 

Foundational 3 Years Class- Preschool 

Class – Anganwadi/Balwadi 

Age- 3 to 6 

 

B. Part II – Higher Education 

 A – Institutional Restructuring and consolidation. 

 B- Holistic Education & Multidisciplinary Education. 

 C- Optimal Learning and support for students. 

 D- Internalization. 

 E- student Progression. 

 F- Faculty Progression. 

 G- Value education in Higher Education. 

 H- Vocational Education. 

 I-National Research foundation for Academic Research. 

 J- progression in Regulatory System of Higher Education. 

 K- Combat and stop the commercialization of higher education. 

 L – Effective Governance for HEI, Effective leadership for HEIs. 
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C. Part III – Other key Area to Focus  

 Professional Education as Agricultural, Legal, Health Care, Technical education. 

 Lifelong learning opportunities with Adult education. 

 Promotion of Indian Languages.  

 Promotion of Indian art. 

 Promotion of Indian culture. 

 Promotion of Use of Technology and Integration. 

 Promotion of online Education. 

 Promotion of Digital Education. 

 Creation of Dedicated Unit for world class digital Infrastructure. 

 Creation of Dedicated Unit for world class Educational Digital Content and Capacity. 

 

Part IV – Making it Happen 

A. Strengthening the Central Advisory Board of Education. (CABE) 

B. MHRD to re-designate as the MoE. (MHRD- Ministry of Human Resource Development) (MOE-ministry of 

education) 

C. Financing – Raising Educational Investment; Affordable and Quality Education for all. 

D. Focus on Implementation of NEP- 2020 led by MHRP, CABE, Union Government, State Governments, Boards, 

the governance bodies of schools and HEIs, Schools, HEIS. 

 

II. IMPLEMENTATION OF NEP-2020 

   India, one of county of Asia, is undergoing. The Educational reforms by implementing the National Education Policy– 

2020. The implementation as of NEP. 20 will be guided by the following principles.  

1. Implementation of NEP will be the most critical matter. 

2. Implementation of NEP in phased manner.  

3. Implementation of NEP by prioritization (most critical and urgent actions are taken up. 

4. Implementation of NEM with Comprehensiveness. 

5. Implementation of NEP with careful planning, joint monitoring and collaborative implementation between 

center and states. 

6. Implementation of NEP with timely infusion at, requisite resources human, infrastructural and financial.  

7. Implementation of NEP with careful analysis and reviews of the linkages between parallel implementation steps.  

 

2.1 Educational Reforms in East Asia- suggestive Lessons 

   This review is carried out to find out experiences, Outcomes, obstacles, achievements and failures while implementation 

of Education Reforms in East Asia (especially in china Singapore, Korea, Taiwan, Hong Kong, Japan, Malaysia, 

Thailand, Indonesia, and Philippines). The goal of review is to understand the challenges of implementation of reforms 

in education, Distilling lessons on implementation and examining the impact on educational development, its process, 

and impact. Lessons of about Education Reforms Policies, process and implementation in East Asia. 

   By reviewing the literature, experiences of in the five East Asian countries discussed while implementing form policies 

in education. It is about China, Indonesia, Thailand, Cambodia and Philippines. 

 

1. First lesson: Educational reform system requires complex set of functions at each level harmonizinga of 

education. It is a difficult to reform, design and implementation. It suggests that strive to clarify the assignment 

of functions, simplify news processes and structures. It also asks to provide mechanism to co-ordinate and foster 

a shared understanding of reform at different levels of government.  

2. Second lesson: The central authority (Central government) needs to step into new roles quickly to activate, to 

help the successful reform. These roles include setting standards and performance measures for use throughout 
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the education system. The central government also needs to perform system - planning and forecasting. It also 

expect fostering & support from wealthier states, wealthier regions and to Stimulate experiments.  

3. Third Lesson: In reforming educational systems, replacing in appropriate structures and building the capacity 

to work. Within new arrangements these are key challenges.  

4. Fourth Lesson: Dramatic shifts in responsibilities and powers are lead to the breakdown of information. and 

evaluation systems. It typically depend on the central government. It will help to fetch the information from 

lower levels of government and schools. According to this lesson, an accountability mechanisms - such as 

performance, information, and evaluation system, must not be placed and must be function with an interactively 

through active participation.  

5. Fifth lesson: To advance education outcomes, educational institutes’ stakeholders must have greater voice and 

exercise some control over educational institutes operation. It is about the decentralization, increasing local 

management and technical skills. It is also about strengthening the voice of the community in the delivery of 

public services. In many systems, local communities are not used to governing themselves, unfortunately 

politicians interferes, politicians represents their interests, the elected politicians use the right of local 

communities to vote to make politicians will. Breaking out of such mold is very important for successful 

implementation of educational reform.  

   Overall discussion leads to conclusion that for successful implementation of National Education policy – 2020 in India, 

these five lessons may considered as path finders as suggestion, as guidelines, as precautionary measures. 

 

III. CONCLUSION 

   To cope with Goal 4 (SDG 4), of the 2030 Agenda for Sustainable Development in the Global Education development 

agenda, India implementing National Education Policy – 2020. It has high unique fundamental principles. NEP-2020 is 

having four main parts as, Part I - School Education; Part II – Higher Education; Part III – other key Areas to focus and 

Part IV. 

   Making it happen means implementation of NEP-2020. The review is carried out to find our experiences, outcomes, 

obstacles, achievements and failures as LESSON while implementation of Education Reforms in East Asian countries 

being geographical, social and cultural similarities with India. The goal of review of this research attempt is to understand 

the challenges of implementation of reforms in education, distilling lessons – on implementation an and examining the 

impact on educational development, its process and impact. Lessons about education reforms policies, process and 

implementation is studied. By reviewing the literature, experiences in the five East Asian countries discussed while 

implementing reform policies in education. It is all about. China, Indonesia, Thailand, Cambodia and Philippines. The 

first lesson is educational reform system requires humanizing a complex set of functions at each level of education. The 

second lesson is that the central authority (Central government) needs to step into new roles quickly to activate, to help 

the successful reforms. Third lesson states that replacing inappropriate structures and building the capacity to work within 

new arrangements. Fourth lesson is dramatic shifts in responsibilities and powers are lead to the breakdown to information 

and evaluation systems, fifth and last lesson is about strengthening the voice of the community in the delivery of public 

services. 
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