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Abstract: This study determined the effectiveness of the Student-Selected Peer Reading Strategy on the 

reading comprehension skills of students. Specifically, it determined the students' level of reading 

comprehension in terms of literal, inferential and critical questions before and after exposure to 

instructions; the significant difference in the pre-test and post-test on the students' level of reading 

comprehension and the significant mean gain difference of pre-test and post-test scores of participants. 

A quasi-experimental research design with a one-group pretest-posttest design approach was used and 

data were analyzed using mean, standard deviation, percentages, paired sample t-test and one-sample t-

test.  

This study revealed that the level of students' reading comprehension has increased in all comprehension 

levels after the integration of the strategy, the differences between pre-test and post-test scores were 

statistically significant. Lastly, there is a significant mean gain difference between pre-test and post test 

scores of participants' performance after the implementation of the strategy. This study concluded that 

student-selected peer reading strategy is deemed effective on students' reading comprehension. 
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I. INTRODUCTION 

Reading is a fundamental life skill that children develop early on, serving as the foundation for their academic success 

and overall growth (Graham, Liu, Aitken, Ng et al., 2018; Ionescu, 2017). Proficiency in reading underpins learning in 

all subject areas, making it a critical determinant of a child’s educational progress (Graham et al., 2018). 

 However, recognizing letters and words alone is not reading; it should involve the ability of a person to comprehend to 

be functionally literate. Functional literacy includes higher levels of comprehension skills, such as integrating two or 

more pieces of information and making inferences based on the given information (PSA, 2024). 

As revealed in Bordey's (2025) report during the Senate Basic Education Committee hearing on the results of the 2024 

Functional Literacy, Education, and Mass Media Survey (FLEMMS), an increasing number of junior high school 

graduates are now being identified as lacking reading comprehension skills.  

Moreover, according to the Philippine Statistics Authority (2024), Caraga Region recorded a rate of only 63.1% of 

individuals aged 10 to 64 considered functionally literate, meaning that around six in every ten people in that age group 

were functionally literate. Among the provinces in Caraga, the provinces of Agusan del Norte and Surigao del Norte, 

where the current research environment is located, had the lowest functional literacy rates of 55.7% and 57.1%, 

respectively. These data were alarming since in the assessment guidelines of the Department of Education, the 

percentages qualitatively mean “Did not meet expectations”.   

In addition with this problem in reading comprehension, the researcher often observed that her students were at times 

unable to grasp the essence of what they were reading especially if the stories were long and required their greater 

understanding. In a Phil IRI pre-test result she conducted last August 2024, out of 62 total number of Grade 7 students 

of Union National High School, 29 of them were under frustration level. At this level, the reader struggles significantly 

and was unable to decode or understand the text.  
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This issue stems from the weak reading comprehension abilities of students, which Nanda & Azmy (2021) identified as 

a lack of motivation as one of the primary causes in English as a Foreign Language (EFL) classrooms. They suggested 

that increasing student motivation could lead to better comprehension. 

Additionally, in a study by Anji et al. (2025), they recommended that teachers are encouraged to adopt context-based 

instruction and collaborative reading activities to strengthen students’ comprehension skills.  

Hence, peer reading strategy is an effective approach to enhance the reading comprehension of the students by giving 

them the opportunity to share with their partners what they read (Gal et al. 2025). The researchers further claimed that 

collaboration between peers marks a notable transition from conventional teacher-led approaches to more student-

focused and engaging learning settings. 

With this, the autonomy of selecting their partners was given to students to hasten their reading comprehension.  

All of these reasons prompted the researcher to propose the infusion of a student-selected peer reading strategy to 

improve the comprehension ability of the learners, particularly in promoting creative and critical thinkers/learners with 

proper guidance from the teacher. 

 

II. RESULTS AND DISCUSSION 

On Students’ Level of Reading Comprehension Before and After Exposure to Instruction 

The students’ level of reading comprehension on the selected genres before and after instruction was described using 

the mean, standard deviation, and percentages. 

TABLE I: STUDENTS’ LEVELS OF READING COMPREHENSION BEFORE EXPOSURE TO PEER 

READING STRATEGY 

Levels Genre Mean SD  % Score  Qualitative Description 

Literal 
Short Story 5.57 1.61 81% Satisfactory 

Poetry 2.27 1.01 74% Did Not Meet Expectation 

Inferential 
Short Story 2.80 1.25 71% Did Not Meet Expectation 

Poetry 1.18 0.85 69% Did Not Meet Expectation 

Critical 
Short Story 2.73 1.38 71% Did Not Meet Expectation 

Poetry 0.62 0.78 65% Did Not Meet Expectation 

Legend: 90-100% (Outstanding), 85-89% (Very Satisfactory), 80-84 (Satisfactory), 

75-79% (Fairly Satisfactory), Below 75% (Did Not Meet Expectations) 

As shown in Table I, in both short story and poetry, students’ performance before instruction generally did not meet 

expectations for inferential and critical level questions with qualitative description of below 75% and satisfactory for 

literal level questions with qualitative description of only 81%.  

The pre-test results reveal that most participants were either struggling or barely meeting expected standards in 

comprehension, especially for poetry and higher-order thinking skills. This can be attributed to students’ lack of 

background knowledge on literary analysis, to their poor reading motivation, and to their limited understanding, as 

noted by Prihatini (2020) and to the fact that students had difficulties in answering vocabulary questions and main idea 

questions as cited by Septia et al., (2022). 
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Table II:  STUDENTS’ LEVELS OF READING COMPREHENSION AFTER EXPOSURE TO PEER 

READING STRATEGY 

Levels Genre Mean SD  % Score  Qualitative Description 

Literal Short 

Story 
7.30 1.01 94% Outstanding 

Poetry 3.60 0.56 93% Outstanding 

Inferential Short 

Story 
4.63 1.33 85% Very Satisfactory 

Poetry 2.42 0.67 88% Very Satisfactory 

Critical Short 

Story 
4.30 1.34 82% Satisfactory 

Poetry 1.92 0.91 77% Fairly Satisfactory 

Legend: 90-100% (Outstanding), 85-89% (Very Satisfactory), 80-84 (Satisfactory), 

75-79% (Fairly Satisfactory), Below 75% (Did Not Meet Expectations) 

 

As revealed in Table II, after class discussion, significant improvements were observed in all reading comprehension 

areas. The literal level had significantly improved to outstanding for both genres with qualitative description of 94% for 

short story and 93% for poetry with mean scores of 7.30 and 3.60, respectively. On the inferential level, scores 

increased to very satisfactory for both genres. Short story has a mean of 4.63 and poetry of 2.42, demonstrating 

improved ability to read between the lines and make logical assumptions. In critical level, short story gained a mean of 

4.30, which reached a satisfactory level, and poetry with a mean of 1.92 progressed to Fairly Satisfactory. Although still 

the weakest area, gains show better analytical engagement with texts. The post-test results indicate that the peer reading 

strategy was effective in elevating students’ comprehension skills across all cognitive levels and genres, with the most 

notable gains in literal and inferential skills. 

The increase in their performance standing in Table 2 can be linked to the respective instructions given to the class, 

which allows for a week-long immersion in the genres covered in the test, and also with the help of their peer reading 

partners, who motivated and helped them during the instruction. This result supports the claim of Alvarado et al., 

(2020) that social motivation for reading involves learners engaging in interpersonal activities. Hence, it is safe to say 

that the student-selected peer reading strategy was deemed effective and has contributed to gaining students’ 

remarkable level of comprehension. 

Table III: SUMMARY OF THE STUDENTS’ LEVELS OF READING COMPREHENSION BEFORE AND 

AFTER EXPOSURE TO PEER READING STRATEGY 

Levels Genre Test Period Mean SD  % Score  QD 

Literal 

Short Story 

Pre-test 5.57 1.61 81% Satisfactory 

Post-test 7.30 1.01 94% Outstanding 

Poetry 

Pre-test 2.27 1.01 74% 
Did Not Meet 

Expectation 

Post-test 3.60 0.56 93% Outstanding 



I J A R S C T    

    

 

               International Journal of Advanced Research in Science, Communication and Technology 

                              International Open-Access, Double-Blind, Peer-Reviewed, Refereed, Multidisciplinary Online Journal 

Volume 5, Issue 2, July 2025 

Copyright to IJARSCT DOI: 10.48175/IJARSCT-28301   4 

www.ijarsct.co.in  

 
 

 

ISSN: 2581-9429 Impact Factor: 7.67 

 
Inferential 

Short Story 

Pre-test 2.80 1.25 71% 
Did Not Meet 

Expectation 

Post-test 4.63 1.33 85% Very Satisfactory 

Poetry 

Pre-test 1.18 0.85 69% 
Did Not Meet 

Expectation 

Post-test 2.42 0.67 88% Very Satisfactory 

Critical 

Short Story 

Pre-test 2.73 1.38 71% 
Did Not Meet 

Expectation 

Post-test 4.30 1.34 82% Satisfactory 

Poetry 

Pre-test 0.62 0.78 65% 
Did Not Meet 

Expectation 

Post-test 1.92 0.91 77% Fairly Satisfactory 

Legend: 90-100% (Outstanding), 85-89% (Very Satisfactory), 80-84 (Satisfactory), 

75-79% (Fairly Satisfactory), Below 75% (Did Not Meet Expectations) 

 

Table III above shows a notable improvement across all levels: literal, inferential, and critical, and in both genres of 

short story and poetry. Initially, students generally performed poorly, particularly in inferential and critical 

comprehension for poetry, with most scores falling under “Did Not Meet Expectations.” However, after the 

implementation of the peer reading strategy, there was a marked increase in performance. Literal comprehension for 

both genres improved dramatically, reaching the “Outstanding” level. Inferential comprehension also improved from 

“Did Not Meet Expectations” to “Very Satisfactory,” indicating a stronger ability to interpret implicit meanings. 

Critical comprehension, while still the lowest among the three, showed significant progress from “Did Not Meet 

Expectations” to “Satisfactory” for short stories and “Fairly Satisfactory” for poetry. These results highlight the 

effectiveness of peer reading in enhancing students’ comprehension skills, especially in supporting collaborative 

meaning-making and deeper engagement with texts. 

 

Significant Difference in the Pre-Test and Post-Test on the Students’ Level of Reading Comprehension 

This section presents the differences in the pre-test and post-test on the students’ level of reading comprehension in the 

use of the peer reading strategy. By examining closely, the data in Table 1, Table 2, and Table 3 above showed that 

there were observed differences in students’ level of reading comprehension before and after the integration of the peer 

reading strategy.  

Table IV presents the paired samples t-test on the pre-test and post-test on the students’ level of reading comprehension 

literal, inferential, and critical before and after instruction using the peer reading strategy. The results revealed 

statistically significant differences across all three levels. 

Table IV: PAIRED SAMPLES T-TEST ON THE PRE-TEST AND POST-TEST ON THE STUDENTS’ LEVEL 

OF READING COMPREHENSION USING THE PEER READING STRATEGY 

 Levels Student's t statistic p Interpretation Decision  Effect Size 

Literal 12.9 < .001 Significant Reject Ho 1.17 

Inferential 13.7 < .001 Significant Reject Ho 1.25 

Critical 11.3 < .001 Significant Reject Ho 1.03 

Legend: 0.20≤η²≤0.50:(small effect), 0.50≤ η²≤0.80: (medium effect), η²≥0.80: (large effect)(Cohen, 2013) 
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For the literal level, the computed t value was 12.9 with a p-value less than .001, indicating a significant difference 

between pre- and post-test scores. The effect size was 1.17, which, according to Cohen’s (2013) criteria, represents a 

large effect (η² ≥ 0.80), suggesting that the peer reading strategy had a strong impact on students’ ability to understand 

explicitly stated information in texts. 

Similarly, the inferential level showed a t value of 13.7, also with p < .001 and an effect size of 1.25, which again 

indicates a large effect. This demonstrates that the strategy significantly enhanced students’ skills in drawing 

conclusions and making logical inferences from the text. 

For the critical level, the t value was 11.3 with a p < .001, and an effect size of 1.03, also categorized as a large effect. 

This suggests that peer reading helped students develop their evaluative and analytical reading skills, allowing them to 

assess and critique text content more effectively. 

Hence, the use of the student-selected peer reading strategy was found to have a positive effect size to the students’ 

performance before and after the class discussion, and this means that the null hypotheses were rejected. This can be 

attributed to the strong reading motivation of the student participants, which was likely influenced by the fact that they 

were allowed to choose their reading partners before the reading intervention. Toste et al. (2020) explained that how 

well students perform in reading is closely linked to how motivated they are to read; when students feel more 

motivated, they tend to achieve better reading results.   

 

Significant Mean Gain Difference of Pre-Test and Post-Test Scores 

This section presents the significant mean gain difference of the students’ pre-test and post-test scores after being 

introduced with the peer reading strategy. The significant mean gain difference is understood to indicate a significant 

effect on students’ understanding with the use of the peer reading strategy. In the context of this study, the significant 

effect was determined by the average learning gains. The average learning gains denote the overall improvement in 

students’ knowledge, skills, or performance after an instructional intervention, which provide a quantifiable measure of 

how much students have improved compared to their starting point. They are typically done by subtracting the students’ 

post-test and pre-test scores.  

Table 6 summarizes the gain mean scores across three reading comprehension levels: literal, inferential, and critical, for 

two genres: short story and poetry. Across all categories, the results reflect a moderate improvement, indicating that 

instruction led to meaningful learning gains across both genres: short story and poetry. 

TABLE V: MEAN GAIN SCORES ON STUDENTS’ READING COMPREHENSION 

Levels Genre 

Gain 

Mean 

Score 

SD 
Total 

Items 

% Gain 

Mean 

Score 

Qualitative 

Description  

Literal Short Story 1.74 1.44 8 22% Moderate 

Poetry 1.34 0.92 4 33% Moderate 

Average 1.54 1.18   28% Moderate 

Inferential Short Story 1.84 1.29 6 31% Moderate 

Poetry 1.23 0.93 3 41% Moderate 

Average 1.53 1.11   36% Moderate 

Critical Short Story 1.57 1.61 6 26% Moderate 

Poetry 1.30 1.06 3 43% Moderate 

Average 1.43 1.33   35% Moderate 
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Legend:  

Scale  Range  Qualitative Description 

5   70%-100%  

4        45%-69%  

3   19%-44%  

2   5%-18%   

1   4% and below  

 

As gleaned in Table V above, for the literal level, short stories had a higher mean gain score (

= 1.34), but poetry produced a higher percentage gain (33% vs. 22%). This can be attributed to the short story’s 

accessibility, richer contextual clues, and more familiar format, which collectively make it easier for students to 

improve their literal comprehension when supported by peer reading strategies. 

In the context of the study, the higher gain in poetry may also suggest that peer reading was particularly effective in 

helping students decode and understand the literal meanings of figurative or abstract language c

poems. On average, literal comprehension improved by 28%, indicating that students showed enhanced ability to 

retrieve directly stated information after the intervention.

At the inferential level, short stories again had the higher raw gai

percentage gain at 41%. The average gain in inferential skills was 36%, suggesting students became better at drawing 

logical conclusions and interpreting implied meanings

In terms of critical comprehension, poetry again yielded the highest percentage gain (43%) compared to short stories 

(1.30 vs. 1.57). This suggests that students made significant improvements in analyzing, evaluating, and judging ideas 

in poetic texts. The average gain for critical comprehension stood at 35%, which is consistent with the moderate gains 

seen in other levels.  

Although short stories consistently produced higher raw gain scores, poetry led to greater percentage improvements, 

especially in inferential and critical comprehension. This suggests that poetry, while potentially more challenging, may 

be more effective in fostering higher-order thinking when paired with targeted instruction. 

The above results showed that there existed observable dif

being exposed to the peer reading strategy. 

 

Participants’ reading comprehension at all comprehension levels  whether high or low, is dependent on the genre, pre

reading/ background knowledge, and the receptiveness of the readers.

The statistical results of the study confirm that the peer reading strategy brought significant and meaningful 

improvements in students’ reading comprehension across all cognitive levels

Student-selected peer reading strategy not only supports comprehension at the surface level but also cultivates critical 

literacy skills essential for academic success.
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Qualitative Description     

 Very High (VH) 

 High (H) 

 Moderate (M) 

 Low (L) 

 None (N) 

As gleaned in Table V above, for the literal level, short stories had a higher mean gain score (M = 1.74) than poetry (

produced a higher percentage gain (33% vs. 22%). This can be attributed to the short story’s 

accessibility, richer contextual clues, and more familiar format, which collectively make it easier for students to 

supported by peer reading strategies.  

In the context of the study, the higher gain in poetry may also suggest that peer reading was particularly effective in 

helping students decode and understand the literal meanings of figurative or abstract language c

poems. On average, literal comprehension improved by 28%, indicating that students showed enhanced ability to 

retrieve directly stated information after the intervention. 

At the inferential level, short stories again had the higher raw gain (M = 1.84), while poetry showed the highest 

percentage gain at 41%. The average gain in inferential skills was 36%, suggesting students became better at drawing 

logical conclusions and interpreting implied meanings—skills central to deeper comprehension.  

In terms of critical comprehension, poetry again yielded the highest percentage gain (43%) compared to short stories 

(1.30 vs. 1.57). This suggests that students made significant improvements in analyzing, evaluating, and judging ideas 

he average gain for critical comprehension stood at 35%, which is consistent with the moderate gains 

Although short stories consistently produced higher raw gain scores, poetry led to greater percentage improvements, 

ferential and critical comprehension. This suggests that poetry, while potentially more challenging, may 

order thinking when paired with targeted instruction.  

The above results showed that there existed observable differences between the mean gain scores of the students after 

being exposed to the peer reading strategy.  

III. CONCLUSION 

Participants’ reading comprehension at all comprehension levels  whether high or low, is dependent on the genre, pre

nowledge, and the receptiveness of the readers. 

The statistical results of the study confirm that the peer reading strategy brought significant and meaningful 

improvements in students’ reading comprehension across all cognitive levels—literal, inferential, and critical.

selected peer reading strategy not only supports comprehension at the surface level but also cultivates critical 

literacy skills essential for academic success. 
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