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Abstract: Inclusive education, aiming to educate all students in mainstream classrooms regardless of 

their diverse learning needs, presents both opportunities and challenges for primary school teachers. 

This paper explores the impact of inclusive education on teachers' attitudes and pedagogical practices. 

Through a synthesis of existing literature and research findings, it analyzes how inclusive education 

affects teachers' beliefs about inclusion, their perceived self-efficacy, and the adjustments they make to 

their instructional strategies, classroom management techniques, and assessment methods. The paper 

also acknowledges the barriers and support mechanisms that influence the successful implementation of 

inclusive practices, highlighting the need for ongoing professional development, collaborative support 

systems, and adequate resources to foster positive teacher attitudes and effective practices. 
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I. INTRODUCTION 

The global movement towards inclusive education has gained significant momentum, driven by the understanding that 

all students, regardless of their abilities or disabilities, have the right to access quality education within mainstream 

classrooms (UNESCO, 1994). This shift necessitates a profound change in the roles and responsibilities of primary 

school teachers, requiring them to adapt their practices to meet the diverse learning needs of all students. The success of 

inclusive education hinges largely on teachers' attitudes towards inclusion and their ability to effectively implement 

inclusive pedagogical practices. 

This paper aims to critically examine the impact of inclusive education on primary school teachers' attitudes and 

practices. It seeks to understand how teachers' beliefs about inclusion, their perceived self-efficacy, and their teaching 

practices are influenced by the implementation of inclusive education policies and practices. Furthermore, the paper 

will explore the challenges faced by teachers in inclusive classrooms and the support systems required to facilitate 

positive attitudes and effective practices. 

 

II. REVIEW OF LITERATURE 

The Effects of Inclusive Education on the Attitudes and Practices of Primary School Teachers 

Inclusive education seeks to offer equal educational opportunities for all students, including those with or without 

disabilities. It is essential to understand the effects of inclusive education on primary school teachers' attitudes and 

practices for its effective implementation. This literature review collates findings on teacher attitudes, self-efficacy, and 

teacher education's role in enhancing inclusive practices. 

Studies show that teachers tend to have positive attitudes towards inclusive education, but their attitudes are greatly 

determined by their self-efficacy and day-to-day experiences. For example, Vaz et al. (2015) point out that age, gender, 

and training all, as a composite, impact the attitudes of teachers towards inclusion. The research points out that 

developing the self-efficacy of teachers is crucial for promoting positive attitudes and building a healthy climate in 

which  

Likewise, Blecker and Boakes (2010) discovered that teachers' self-efficacy is central in dealing with challenges related 

to inclusion. They propose that strengthening teachers' confidence through professional development can result in more 
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efficient inclusive practice. This belief is consistent with research from Sharma and Salend (2016), where they found 

teachers in Ghana to have moderate self-efficacy and lower positive attitudes towards inclusion, reflecting an urgent 

need for specific interventions and support to enhance perceptions. 

There is extensive research highlighting the role that teacher education plays in shaping attitudes towards inclusion. 

Beacham and Rouse (2012) illustrated that student teachers have positive attitudes during their training, lending weight 

to the fact that carefully designed teacher education can successfully teach inclusive notions. This applies especially in 

programmes with inclusion as a core aspect of their curriculum, as the model of the University of Aberdeen 

exemplifies. 

Nonetheless, Forlin and Chambers (2011) expressed concern over the appropriateness of teacher preparation in 

inclusive education. Although their research showed a positive increase in inclusion knowledge, it also noted that such 

knowledge may not necessarily convert into effective practices within the classroom. Therefore, there is a requirement 

for ongoing support and training even after initial teacher education so that teachers can deal with the intricacies of 

inclusive education. 

Contextual factors that affect teachers' practice and attitudes are also essential. Shevlin et al. (2013) examined the Greek 

education system and found that though teachers were supportive of inclusion, they encountered enormous barriers that 

prevented proper implementation. This highlights the importance for policymakers to put in place measures that ensure 

resource allocation and teacher training in order to create a supportive context for inclusive practice. 

Chiner and Cardona (2013) concurred with these views by analyzing the attitudes of regular education teachers in 

Spain. They discovered that the presence of skills, resources, and supports has a great influence on how teachers view 

inclusion, again pointing to the necessity of systemic changes to improve inclusive education practices. 

 

2.1 Knowledge Gaps and Future Research Directions 

Despite the wealth of information on teacher attitudes and practices regarding inclusive education, several knowledge 

gaps persist. Most studies focus on specific geographical contexts, such as Ghana, Greece, and Spain, which may not be 

generalizable to other regions. Further research is needed to explore how cultural and systemic differences influence 

primary school teachers' attitudes and practices towards inclusion globally. 

Moreover, although the contribution of teacher education is well established, longitudinal studies that analyze how 

attitudes evolve over time as teachers become more experienced in inclusive environments are lacking. Long-term 

effects of teacher training courses on inclusive practice and the sustainability of positive attitudes after training need to 

be studied in future research. 

Furthermore, the dynamics of teachers' self-efficacy and their practices in inclusive settings are understudied. Research 

into how particular professional development strategies can impact self-efficacy and bring about better practices can be 

an asset for training educators. 

 

III. THEORETICAL FRAMEWORK 

Several theoretical frameworks provide a lens through which to understand the relationship between inclusive education 

and teacher attitudes and practices. 

 Social Cognitive Theory (Bandura, 1977): This theory emphasizes the role of self-efficacy in shaping 

behavior. Teachers with high self-efficacy, believing in their ability to successfully teach diverse learners, are 

more likely to embrace inclusive practices and persist in the face of challenges. 

 Theory of Planned Behavior (Ajzen, 1991): This theory posits that attitudes, subjective norms (social 

expectations), and perceived behavioral control (belief in one's ability to perform a behavior) influence 

intentions, which in turn predict behavior. Understanding these factors can help identify barriers to inclusive 

practices and develop targeted interventions to promote attitudinal change. 

 Ecological Systems Theory (Bronfenbrenner, 1979): This theory highlights the interconnectedness of 

various systems (e.g., individual teacher, classroom, school, community) that influence a teacher's experience 
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of inclusive education. Understanding these systemic influences is crucial for providing comprehensive 

support and addressing challenges at multiple levels. 

 

IV. IMPACT ON TEACHER ATTITUDES 

Inclusive education can significantly influence teachers' attitudes towards students with diverse learning needs and the 

overall concept of inclusion. 

 Beliefs about Inclusion: Research suggests that teachers' initial attitudes towards inclusion can range from 

positive acceptance to resistance or apprehension (Avramidis & Norwich, 2002). Factors influencing these 

beliefs include prior experience with inclusive education, pre-service training, and school-level support. 

Positive attitudes are associated with a belief that all children have the right to learn together, a commitment to 

social justice, and the perception that inclusion benefits all students, not just those with disabilities. 

 Perceived Self-Efficacy: The implementation of inclusive education can impact teachers' perceived self-

efficacy. Teachers who feel adequately prepared and supported are more likely to believe in their ability to 

effectively teach diverse learners (Tschannen-Moran & Hoy, 2001). Conversely, teachers who lack the 

necessary training, resources, or support may experience feelings of inadequacy and frustration, leading to 

lower self-efficacy and potentially negative attitudes towards inclusion. 

 Impact on Job Satisfaction and Burnout: The demands of inclusive classrooms can contribute to increased 

workload and stress for teachers (Forlin, 2001). Without adequate support, teachers may experience burnout 

and decreased job satisfaction. However, positive experiences in inclusive settings, such as witnessing student 

progress and feeling supported by colleagues and administrators, can enhance job satisfaction and reduce 

burnout. 

 

V. IMPACT ON TEACHER PRACTICES 

The implementation of inclusive education necessitates significant adjustments to teachers' pedagogical practices. 

 Instructional Strategies: Teachers in inclusive classrooms must adapt their instructional strategies to meet the 

diverse learning needs of all students. This often involves differentiating instruction, providing individualized 

support, and utilizing assistive technology (Florian, 2014). Strategies such as Universal Design for Learning 

(UDL) can help teachers create flexible and accessible learning environments that cater to a wide range of 

learners. 

 Classroom Management: Managing a diverse classroom requires teachers to develop effective classroom 

management techniques that promote positive behavior and inclusivity. This may involve implementing 

positive behavior support (PBS) strategies, creating a supportive and respectful classroom climate, and 

fostering peer support and collaboration. 

 Assessment Methods: Traditional assessment methods may not accurately reflect the learning progress of all 

students. Teachers in inclusive classrooms need to utilize a variety of assessment methods, including formative 

assessment, authentic assessment, and portfolio assessment, to gain a comprehensive understanding of each 

student's strengths and areas for growth. Alternative assessments, such as performance-based tasks, can 

provide students with opportunities to demonstrate their learning in more meaningful ways. 

 Collaboration and Communication: Effective inclusive education requires collaboration among teachers, 

special education specialists, parents, and other professionals (Friend & Cook, 2013). Open communication 

and shared decision-making are essential for developing individualized education programs (IEPs) and 

providing coordinated support to students. 

 

VI. CHALLENGES AND BARRIERS 

Despite the potential benefits of inclusive education, several challenges and barriers can hinder its successful 

implementation: 
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 Lack of Adequate Training and Support: Many teachers report feeling unprepared to teach students with 

diverse learning needs due to inadequate pre-service training and ongoing professional development (Sharma 

et al., 2008). 

 Limited Resources: Insufficient resources, such as assistive technology, specialized materials, and 

paraprofessional support, can pose significant challenges for teachers in inclusive classrooms. 

 Large Class Sizes: Large class sizes can make it difficult for teachers to provide individualized attention and 

support to each student. 

 Negative Attitudes and Stereotypes: Negative attitudes and stereotypes towards students with disabilities can 

create barriers to inclusion and limit opportunities for learning and participation. 

 Lack of Collaborative Planning Time: A lack of dedicated time for collaborative planning among teachers, 

special education specialists, and other professionals can hinder the development of effective inclusive 

practices. 

 

VII. SUPPORT MECHANISMS AND STRATEGIES 

To overcome the challenges and barriers to inclusive education, several support mechanisms and strategies are 

essential: 

 Comprehensive Professional Development: Ongoing professional development programs that focus on 

inclusive pedagogy, differentiation, assessment, and collaboration are crucial for equipping teachers with the 

necessary knowledge and skills. 

 Mentoring and Peer Support: Providing opportunities for teachers to connect with experienced colleagues 

and mentors can offer valuable support and guidance. 

 Collaborative Planning Time: Allocating dedicated time for collaborative planning among teachers, special 

education specialists, and other professionals can facilitate the development of individualized education 

programs (IEPs) and coordinated support. 

 Increased Access to Resources: Ensuring access to assistive technology, specialized materials, and 

paraprofessional support can help teachers effectively meet the diverse learning needs of all students. 

 Positive School Culture: Fostering a positive school culture that values diversity, promotes collaboration, and 

supports inclusive practices is essential for creating a welcoming and inclusive learning environment. 

 Parental Involvement: Encouraging parental involvement in the education process can strengthen 

partnerships and enhance student outcomes. 

 

VIII. CONCLUSION 

Inclusive education has a profound impact on primary school teachers' attitudes and practices. While it presents 

challenges and requires significant adjustments to pedagogical approaches, it also offers opportunities for professional 

growth and the creation of more equitable and inclusive learning environments. The successful implementation of 

inclusive education hinges on providing teachers with adequate training, resources, and support. By fostering positive 

teacher attitudes, promoting effective inclusive practices, and addressing the challenges that teachers face, we can 

ensure that all students have the opportunity to thrive in mainstream classrooms. Further research is needed to explore 

the long-term impact of inclusive education on teacher well-being and student outcomes, as well as to identify effective 

strategies for promoting systemic change and creating truly inclusive schools. 

 

8.1 Recommendation  

The effects of inclusive education on the attitudes and practices of primary school teachers are a complex phenomenon 

determined by several factors such as self-efficacy, teacher training, and contextual variables. Although past research 

offers a good basis to understand these processes, filling in the gaps will be essential for creating a more inclusive 

learning environment. Subsequent studies need to emphasize longitudinal analyses and sample different contexts to 

develop a well-rounded understanding of how to best assist teachers in the implementation of inclusive education 
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