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Abstract: The approach toward language teaching has seen major revolutions over the decades with
different methods to cater to the needs of learners. For several decades, traditional methods emphasizing
rule-based structured learning have formed the foundation for ESL instruction. Music-based teaching offers
a creative and engaging approach to education by utilizing the universal power of music, making it an
effective tool for language learning. This article discusses about the musical approach, its theoretical
bases, benefits, challenges, and suggests possible uses in ESL classrooms.
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L. INTRODUCTION

Explicit teaching of grammar, vocabulary, and comprehension has been a standard for traditional ESL. This type of
teaching is rooted in pedagogy and ensures that the language taught is linguistic and systematic in its approach. Music-
based teaching utilizes songs, rhythms, and melodies to present the lesson to the learner in an exciting and engaging
environment. As music-based teaching stimulates the cognitive and emotional faculties of the learner, it opens another
avenue for learning the language. Over the past years, scholars have more and more highlighted the role of multimodal
and interdisciplinary approaches in second language acquisition, focusing on the necessity of engaging learners
holistically (Merriam &Tisdell, 2016; Krashen, 1982). The use of music in ESL classrooms falls in line with theories of
affective and cognitive engagement, since music reduces learner anxiety, increases motivation, and allows for memory
retention through rhythm and repetition (Paquette &Rieg, 2008; Murphey, 1992). Studies have indicated that songs
offer learners authentic linguistic input, where learners receive a wide range of words, pronunciation, and syntactic
structures in contextual use (Medina, 1993; Li & Brand, 2009). Furthermore, the rhythmic and melodic components of
music have been known to stimulate both sides of the brain, hence improving neuronal connections and enhancing more
thorough language processing (Patel, 2008). This pedagogy presents a very appealing alternative to traditional methods,
because linguistic instruction is combined with the emotional resonance of music and covers multiple intelligences and
various learning styles (Gardner, 1983; Lake, 2003).

This theoretical exploration discusses the strengths of each method and proposes how they can complement each other
in addressing diverse learning needs.

Theoretical Frameworks:

e Behaviourism and Traditional Methods: Traditionally, ESL teaching is rooted in behaviourist principles of
learning, where repetition and reinforcement form the core of learning. According to Skinner, operant
conditioning theory focuses on developing habits through repeated practice and error correction (Richards &
Rodgers, 2014). For example, the grammar-translation exercises would help learners memorize the linguistic
structures through drills. This is very effective for mastering grammar.

o Cognitive Theories and Music-Based Methods: Instruction which is based on music coincides with
cognitive theories as it emphasizes the use of mental processes in the process of learning. According to
cognitive load theory, an amalgamation of rhythm and melody reduces cognitive strain which enables easier
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e Krashen's Input and Affective Filter Hypotheses: Krashen's Input Hypothesis stresses the role of
comprehensible input slightly above a learner's current level of proficiency (Krashen, 1982). Songs offer this
input in an entertaining and repetitive way, which facilitates language acquisition. The Affective Filter
Hypothesis also stresses the role of emotions in learning, which is that anxiety and lack of motivation can
block language acquisition. Music lowers the affective filter by creating a stress-free and enjoyable
environment, which enhances learning outcomes (Murphey, 1992).

e Gardner's Multiple Intelligences: Howard Gardner developed his theory of multiple intelligences,
emphasizing the necessity to use a variety of instruction practices to reach different learning patterns. Music is
an extremely effective medium for the ears of learners with a sound musical intelligence, thus constituting an
alternative method in language acquisition (Gardner, 1983). It supplements traditional models by touching the
affective and creative aspects of the learning process.

Integrating Music in ESL Teaching:

Innovative pedagogies in ESL can greatly enhance language acquisition by incorporating diverse approaches, such as
music and error analysis. According to Jenkins (2000), understanding phonology in the context of English as an
international language suggests that learners' pronunciation should be considered from a global perspective. Similarly,
Jiang (2004) discusses how semantic transfer can affect vocabulary instruction, suggesting that learners may take
meaning from their first language, which can be helpful and problematic. Johnson (2009) advocates for the infusion of
second language acquisition theories into language pedagogy, providing insight into how such frameworks can inform
effective teaching strategies. Another promising approach is using music in ESL classrooms which Jergensen and
Madsen (2019) demonstrates in order to show how music facilitates the learning of language, developing listening and
memorizing abilities. Besides, Jolly and Bolitho (1998) introduce a framework for materials writing that aims at
producing relevant context material that will be useful in developing language skills.

A student-centred classroom is supported, further developing personalized learning by encouraging active learner
participation and autonomy, according to Jones (2012) & Jackson (2012), pronunciation teaching should be taught since
it greatly affects the learner's ability to make his utterances intelligible and fluent. Moreover, James (2008) points out
error analysis that could identify recurrent errors, thereby enabling effective corrective feedback. The final concept is
that of interlanguage, as proposed by Johnson (2014). This understanding helps in the comprehension of transitional
phases that a learner experiences when acquiring a second language. The integration of these innovative pedagogies
offers a comprehensive approach toward improving ESL teaching and learning outcomes.

Benefits of Musical-based ESL Teaching:
Music-Based ESL Teaching Methods Music-based ESL teaching combines songs, thymes, and rhythms within the
lesson to make lessons lively and interactive. Such music-based approaches help join linguistic content with emotional
as well as auditory stimulation of learners to foster implicit learning and cultural appreciation.

Table-1: Techniques and Benefits of Musical-based ESL Teaching

Technique Description Benefits for ESL Learners Examples
Song-based Using songs to  teach | Enhances retention, improves | Singing nursery rhymes
Learning vocabulary, grammar, and | pronunciation, and fosters | to teach new words.
pronunciation. cultural awareness.
Analysing song lyrics to focus | Develops comprehension and | Discussing
Lyrics Analysis on grammar. structures, idioms, analyt.ical skills while @etaphorical meanings
and expressions. exposing learners to | in pop songs.
authentic language.
Narrating stories with | Encourages active listening, | Telling folk tales with
Musical background music to create | context-based learning, and | traditional music
Storytelling emotional engagement and | emotional connection to
context. language.
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Karaoke Activities

Engaging learners in singing
along to karaoke tracks.

Improves pronunciation,
fluency, and confidence in
speaking.

Organizing a karaoke
event where learners
sing English songs.

Teaching language patterns | Helps internalize sentence | Chanting common
Chants and | using rhythmic repetition and | structures, phonics, and | phrases like "Where are
Rhythms chants. stress patterns. you going?"  with

rhythmic beats.

Encouraging  learners  to | Boosts creativity, vocabulary | Writing songs about
Creating Original | compose simple songs using | retention, and learner | daily  routines  or
Songs learned vocabulary and | ownership of language. hobbies.

phrases.

. . Promotes relaxation and | Playing soft classical

Associating instrumental . . . . .

Instrumental . . . . focused learning  while | music during reading
. music with specific activities . .

Immersion enhancing contextual | comprehension

or language tasks. . .

understanding. exercises.
. . . | Encourages cultural L
Exploring traditional music . g Listening to and
. . . appreciation and contextual | _. . .
Cultural Music | from English-speaking : o . | discussing  traditional
. learning of idiomatic ,
Exploration cultures to enhance cultural . Appalachian folk
S expressions and local .
and linguistic knowledge. . music.
dialects.

Songs like "Imagine" by John Lennon introduce concepts like "peace" and "dreamer. Teachers can use the lyrics to
introduce meanings and gap-fill exercises and the same can be used as reinforcement for vocabulary (Medina, 1993).
Songs like "If I Were a Boy" by Beyoncé are examples of sentences using conditional tenses. Rhythmically played
songs and rapping incorporate phonetic rules of stress, making students rehearse pronunciation better. Some examples
include the setting of musically composed tongue twisters for sounds that are troublesome for the learner. Folk songs
like "This Land is Your Land in the United States", are useful in highlighting cultural values and history. The inclusion
of such songs helps students relate language to cultural settings (Gardner, 1983). Student-authored songs using the
target vocabulary will be encouraged to create, collaborate, and internalize the use of the language (Murphey, 1992).
This way, music is engaging and fun to learn and makes the students more motivated. Through songs, vocabulary and
grammar are repeated, which enhances the learning of natural language, assists memory recall, and enhances
understanding (Krashen, 1982).

Challenges in Music-based ESL Teaching:
Integrating music in ESL classrooms has several advantages but also presents unique difficulties. One of the limiting
scopes is that music, although it can be successful in vocabulary and listening practice, may not be effective when
dealing with advanced grammar or academic writing skills. Another limitation is cultural barriers where unfamiliar
cultural references and idiomatic expressions in songs may hinder comprehension for learners from various
backgrounds. Moreover, the habitual use of music may divert from the core linguistic goals as learners are likely to be
focused on the entertainment than the learning of language. Hence, their controlled integration and management will
make music a useful resource without impeding the learning goals.
e Limited scope: It may not be sufficient for advanced grammar or academic writing skills.
e  Cultural Barriers: The unfamiliar cultural references in the songs in English may be difficult for the learners
to cope with. Overuse of music can divert the focus from the linguistic objectives if not managed properly.
e Overuse of Music: If not managed appropriately, the use of music in ESL classrooms can shift the attention
away from the main linguistic goals. Students may get too engaged with the entertainment aspect of music
rather than with language skills, which undermines the pedagogy.
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Suggestions for Integration of Music in ESL Teaching:
Incorporating music into ESL teaching creates novel ways of facilitating language acquisition, which will be much
more interesting and dynamic. Combining music with other traditional teaching approaches can lead to a much more
complete learning experience. For example, grammar lessons may be presented through songs that make it fun to learn
and then reinforced with the usual exercises. Music may also be used to enhance vocabulary, where new words are
introduced by lyrics and subsequently consolidated by reading and comprehension exercises. Applying cultural
elements in folk or contemporary songs creates a sense of culture for the students, hence making their overall language
competency very rich. Another area music could support listening and speaking abilities is by using songs as
pronunciation practice, matched to structured speaking activities to join the creativity of music to the structure of a
standard language exercise.
e  Grammar Lessons with Music: Introduce grammar through songs and then reinforce by traditional exercises.
For example, use a song for teaching verb conjugations followed by written drills.
e Vocabulary Enrichment: Teach new vocabulary through songs and then consolidate through reading
comprehension tasks.
e  Cultural Immersion: Include folk music or contemporary songs while teaching cultural nuances along with
traditional content.
e Listening and Speaking Practice: Apply music for pronunciation and listening exercise supplemented by
structured speaking activity from the traditional method.

II. CONCLUSION

The incorporation of music into ESL learning has been an exciting and innovative approach to language acquisition in
combining the cognitive, emotional, and cultural aspects of learning. This was emphasized by scholars like Krashen
(1982) and Medina (1993), who pointed out the fact that music is an important tool for vocabulary retention,
pronunciation, and even culture, and reduces learner anxiety while increasing motivation. The use of rhythm and
melody facilitates cognitive processing, hence making the learning experience more engaging and memorable (Paquette
&Rieg, 2008). According to Murphey (1992), though, overuse of music or inappropriate application may distract from
the linguistic objectives and will not deal with more complex grammar or academic writing skills. By incorporating
music carefully with other methods, like grammar drills or vocabulary exercises, teachers can create a balanced, multi-
sensory learning environment that meets the diverse needs of learners (Gardner, 1983). Used effectively, music can thus
complement and enrich ESL teaching, making the process of learning a language more dynamic, enjoyable, and holistic
and encouraging both cognitive and emotional engagement.

REFERENCES

[1]. Amin, N. A. Z. B. M., &Soh, O. K. (2020). A review of research on the effects of music upon second
language acquisition. Universal Journal of Educational Research, 8(1), 191-201.

[2]. Boothe, D., & West, J. (2015, July). English language learning through music and song lyrics—the
performance of a lifetime. In Conference Proceedings. The Future of Education (pp. 248-252).

[3]. Gardner, H. (1983). Frames of Mind: The Theory of Multiple Intelligences. Basic Books

[4]. Johnson, R. (2014). Interlanguage and language transfer in second language acquisition. Routledge.

[5]. Jabbar, A., &Barkati, M. G. Chatgpt for English Language Learning. Bridging Disciplines: Exploring
Multidisciplinary Research Frontiers, 109.

[6]. Jackson, R. (2012). Teaching pronunciation in the ESL classroom. English Teaching Forum, 50(1), 20-25.

[7]. Jergensen, C. M., & Madsen, L. M. (2019). Music and language learning: Connections and implications for
ESL classrooms. Language and Music, 7(2), 45-62.

[8]. Jabbar, D. A., &Barkati, M. G. The Art of Listening: Essential Skills for Learning. Future Education in
Teaching and Learning, 15.

[9]. Jaffe, A. (2010). Discourse analysis in the study of language and identity. Oxford University Press.

Copyright to IJARSCT DOI: 10.48175/IJARSCT-22762 f| 2580 2020 534

www.ijarsct.co.in




AN
D9
IJARSCT

Impact Factor: 7.53

[11].
[12].
[13].
[14].
[15].
[16].
[17].
[18].
[19].

20].
[21].

[22].

[23].

IJARSCT ISSN (Online) 2581-9429

International Journal of Advanced Research in Science, Communication and Technology (IJARSCT)
International Open-Access, Double-Blind, Peer-Reviewed, Refereed, Multidisciplinary Online Journal

Volume 4, Issue 2, December 2024

Jabbar, S. A., &Barkati, M. G. (2024). Unlocking language potential: Harnessing multiple intelligences for
mastery in English discourse. International Journal of Research Publication and Reviews 5 (8), 1135, 1138.
James, C. (2008). Errors in language learning and use: Exploring error analysis. Pearson Education.

Jenkins, J. (2000). The phonology of English as an international language. Oxford University Press.

Jabbar, S. A., Barkati, M. G., & On, P. R. (2024). Effect of intelligence on learning language. Scholarly
Research Journal for Humanity Science & English Language, 12(64), 104-109.

Jiang, N. (2004). Semantic transfer and its implications for vocabulary teaching. The Modern Language
Journal, 88(3), 416-432.

Jolly, Y., & Bolitho, R. (1998). A framework for materials writing. ELT Journal, 52(3), 182-190.

Jones, L. (2012). The student-centered classroom. Cambridge University Press.

Krashen, S. D. (1982). Principles and Practice in Second Language Acquisition. Pergamon Press.

Medina, S. L. (1993). "The Effects of Music Upon Second Language Vocabulary Acquisition." TESOL
Quarterly, 27(4), 673—674.

Murphey, T. (1992). Music and Song. Oxford University Press.

Paquette, K. R., &Rieg, S. A. (2008). The role of music in second language learning. International Journal of
Humanities, 6(1), 27-34.

Richards, J. C., & Rodgers, T. S. (2014). Approaches and Methods in Language Teaching. Cambridge
University Press

Schmidt, R. W. (1995). Consciousness and foreign language learning: A tutorial on the role of attention and
awareness in language learning. In R. Ellis (Ed.), Implicit and explicit learning of languages (pp. 165-180).
Academic Press

Copyright to IJARSCT DOI: 10.48175/IJARSCT-22762 f| 2580 2020 535

www.ijarsct.co.in




