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Abstract: This comprehensive study examines the current state of inclusive education for children with
disabilities in India, analyzing policy implementation, educational outcomes, and systemic barriers
across diverse institutional settings. Using a mixed-methods approach, data was collected from 920
students with disabilities, 450 educators, 280 parents/caregivers, and 65 educational administrators
across 20 states during 2022-2023. The research reveals significant progress in policy frameworks and
enrollment rates, with children with disabilities (CWD) enrollment increasing from 1.2 million in 2016 to
2.7 million in 2023. However, substantial implementation gaps persist, including inadequate
infrastructure (73% of schools lack basic accessibility), insufficient teacher training (only 34% of
teachers received disability-specific training), and limited support services. The study identifies
successful inclusive models, particularly in states like Kerala and Karnataka, while highlighting
persistent challenges in rural areas and among marginalized communities. Findings contribute to
understanding the complex dynamics of educational inclusion while providing evidence-based
recommendations for strengthening India's inclusive education framework
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I. INTRODUCTION
India is home to approximately 26.8 million persons with disabilities, representing 2.21% of the total population, with
children constituting a significant proportion of this demographic (Census of India, 2011). Despite constitutional
guarantees of equality and non-discrimination, children with disabilities have historically faced systematic exclusion
from mainstream educational opportunities, perpetuating cycles of marginalization and limiting their potential for social
and economic participation (National Sample Survey Office, 2018).
The concept of inclusive education, defined by UNESCO as "a process of addressing and responding to the diversity of
needs of all learners through increasing participation in learning, cultures and communities," has gained prominence in
India's educational policy discourse over the past two decades (UNESCO, 2020). The Rights of Persons with
Disabilities Act 2016, aligned with the UN Convention on Rights of Persons with Disabilities, mandates free and
appropriate education for all children with disabilities in the least restrictive environment, marking a paradigm shift
from charity-based approaches to rights-based frameworks (Ministry of Social Justice and Empowerment, 2016).
However, translating policy aspirations into ground-level implementation remains a formidable challenge. India's
diverse socio-economic landscape, varying state capacities, resource constraints, and deeply entrenched social attitudes
toward disability create complex barriers to meaningful educational inclusion (Singal, 2019). While enrollment figures
show improvement, questions persist about the quality of inclusive education, learning outcomes, and long-term impact
on students with disabilities and the broader educational system.
This study addresses critical gaps in understanding the current state of inclusive education in India by examining
implementation effectiveness, stakeholder experiences, and systemic factors that facilitate or hinder educational
inclusion. Unlike previous research focusing primarily on policy analysis or small-scale case studies, this research
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provides comprehensive empirical evidence from multiple stakeholder perspectives across diverse geographical and
institutional contexts.

1.1 Research Objectives
The primary objectives of this research are to:

1. Assess the current status of inclusive education implementation across Indian states
Evaluate learning outcomes and educational experiences of children with disabilities
Analyze institutional capacity and teacher preparedness for inclusive education
Examine family and community perspectives on inclusive education practices
Identify successful models and best practices in inclusive education delivery
Provide evidence-based recommendations for strengthening inclusive education systems

SNk wbd

II. LITERATURE REVIEW
2.1 Evolution of Inclusive Education Policy in India
India's approach to disability and education has evolved through several distinct phases, from exclusion and segregation
to integration and, more recently, inclusion. The Persons with Disabilities (Equal Opportunities, Protection of Rights
and Full Participation) Act 1995 first recognized education rights for persons with disabilities, though implementation
remained limited (Jangira, 2019).
The Sarva Shiksha Abhiyan (2001) marked a significant policy shift by explicitly including children with disabilities in
universal primary education goals. The program's "zero rejection" principle and provision for alternative learning
arrangements represented important conceptual advances, though ground-level implementation revealed significant
gaps between policy intent and practice (Pandey & Advani, 2018).
The Right to Education Act 2009 further strengthened inclusion mandates by making free and compulsory education a
fundamental right for all children aged 6-14, with specific provisions for children with disabilities. However, the Act's
emphasis on age-appropriate admission and mainstream classroom placement created implementation challenges for
children with more significant support needs (Mukherjee & Mukherjee, 2020).

2.2 Global Context and Comparative Perspectives

International research on inclusive education provides important context for understanding India's experiences. Studies
from developed countries demonstrate that successful inclusion requires comprehensive systems change involving
infrastructure modification, curriculum adaptation, teacher training, and community support (Ainscow & Messiou,
2018).

Research from developing countries with similar contexts to India reveals common challenges including resource
constraints, teacher preparedness gaps, and social attitude barriers. However, successful examples from countries like
Vietnam and Ghana demonstrate that meaningful inclusion is achievable even in resource-constrained environments
when supported by political commitment and systematic implementation (Grech & Soldatic, 2021).

2.3 Theoretical Frameworks for Inclusive Education

Inclusive education scholarship draws from multiple theoretical frameworks that inform understanding of
implementation challenges and opportunities. The social model of disability, which distinguishes between impairment
and disability by focusing on environmental barriers rather than individual deficits, provides conceptual foundation for
inclusive approaches (Oliver, 2009).

Bronfenbrenner's ecological systems theory offers valuable framework for understanding how multiple environmental
factors - from immediate classroom settings to broader cultural contexts - influence inclusive education outcomes
(Bronfenbrenner & Morris, 2006). This perspective is particularly relevant in India's diverse contexts where family,
community, and institutional factors interact in complex ways.
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2.4 Evidence on Inclusive Education Effectiveness

Research evidence on inclusive education effectiveness presents mixed but generally positive findings. Meta-analyses
by Ruijs & Peetsma (2009) and de Boer et al. (2011) found that inclusion produces neutral to positive effects on
academic outcomes for students with disabilities while not negatively impacting typically developing peers.

However, effectiveness appears highly dependent on implementation quality, teacher preparation, and support service
availability. Studies emphasizing the importance of individualized support, adapted curricula, and collaborative
teaching models consistently show better outcomes than superficial "placement without support" approaches (Florian &
Black-Hawkins, 2011).

2.5 Indian Context Research

Research specific to inclusive education in India reveals significant implementation challenges alongside pockets of
success. Studies by Das et al. (2013) and Kalyanpur (2011) documented widespread infrastructure barriers, teacher
resistance, and negative peer attitudes that limit inclusion effectiveness.

However, positive examples from states like Kerala and Karnataka demonstrate that systematic implementation
supported by political commitment, resource allocation, and community engagement can achieve meaningful inclusion
(Mukhopadhyay & Molosiwa, 2019). These success stories provide valuable insights for scaling effective practices.

III. METHODOLOGY
3.1 Research Design
This study employed a mixed-methods concurrent triangulation design, simultaneously collecting quantitative and
qualitative data to provide comprehensive understanding of inclusive education implementation. The research was
conducted over 30 months (August 2022 - January 2023) to capture variations across academic years and seasonal
factors.

3.2 Study Areas and Participants
The study employed multi-stage stratified sampling to ensure representation across different states, urban-rural
contexts, and disability types:

Geographic Coverage:

e 20 states representing different regions: North (Delhi, Punjab, Haryana, Rajasthan), South (Karnataka, Kerala,
Tamil Nadu, Andhra Pradesh, Telangana), East (West Bengal, Odisha, Jharkhand, Assam), West
(Maharashtra, Gujarat, Madhya Pradesh), Northeast (Meghalaya, Manipur), Central (Chhattisgarh, Uttar
Pradesh)

Participants:

e Students with disabilities: 920 children (ages 6-18) across different disability categories
Educators: 450 teachers, special educators, and school administrators
Parents/Caregivers: 280 family members of children with disabilities
Education officials: 65 government officials and NGO representatives

3.3 Disability Categories
The study included children across major disability categories as defined by the Rights of Persons with Disabilities Act

2016:
Table 1: Study Participants by Disability Category
Disability Category Number of Participants Percentage
Intellectual Disability 234 25.4%
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Autism Spectrum Disorder 128 13.9%
Cerebral Palsy 156 17.0%
Visual Impairment 142 15.4%
Hearing Impairment 119 12.9%
Learning Disability 87 9.5%

Multiple Disabilities 54 5.9%

Total 920 100%

3.4 Data Collection Instruments
3.4.1 Quantitative Measures
o Inclusive Education Quality Index (IEQI): 35-item instrument measuring accessibility, pedagogical
practices, and support services
e Academic Achievement Assessment (AAA): Standardized tools adapted for different disability categories
measuring learning outcomes
Social Inclusion Scale (SIS): 22-item measure evaluating peer acceptance, participation, and belonging
Teacher Preparedness Scale (TPS): 28-item instrument assessing knowledge, skills, and attitudes toward
inclusion
3.4.2 Qualitative Measures

e Semi-structured interviews with students, parents, and educators

e Focus group discussions with school communities

o (Classroom observations using structured protocols

e Document analysis of individual education plans and school policies
3.5 Data Analysis

Quantitative analysis utilized SPSS 29.0 and R, employing descriptive statistics, multilevel modeling to account for
school-level clustering, and structural equation modeling to examine relationships between variables. Qualitative data
analysis used NVivo 12, following thematic analysis procedures to identify key themes and patterns across stakeholder

groups.

IV. RESULTS
4.1 Current Status of Inclusive Education Implementation
The analysis reveals significant progress in enrollment alongside persistent implementation challenges across Indian

states.
Table 2: Children with Disabilities in Education (2016-2023)
Year Total CWD | Enrolled in | Enrollment Rate | Mainstream Schools | Special
Population | Education (%) (%) Schools (%)
2016 7.8 million | 1.2 million 15.4% 68.2% 31.8%
2017 8.1 million | 1.5 million 18.5% 71.3% 28.7%
2018 8.3 million | 1.8 million 21.7% 73.6% 26.4%
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2019 8.5 million | 2.0 million 23.5% 75.8% 24.2%
2020 8.7 million | 2.1 million 24.1% 76.1% 23.9%
2021 8.9 million | 2.2 million 24.7% 77.4% 22.6%
2022 9.1 million | 2.5 million 27.5% 78.9% 21.1%
2023 9.3 million | 2.7 million 29.0% 80.3% 19.7%

Source: Ministry of Education, UDISE+ Data, State Education Departments

4.2 State-wise Implementation Analysis
Significant interstate variations in inclusive education implementation reflect different policy priorities, resource
allocation, and administrative capacity.

Table 3: State-wise Inclusive Education Performance Indicators

State CWD  Enrollment | Accessibility Index | Teacher Training | Support Services
Rate (%) 1-5) Coverage (%) Score (1-5)

Top Performers

Kerala 78.4 42 89.3 4.1

Karnataka 67.2 3.8 76.8 3.7

Tamil Nadu 61.5 3.6 72.4 3.5

Maharashtra 54.3 34 68.9 33

Middle

Performers

Gujarat 47.8 3.1 61.2 3.0

Punjab 44.6 29 58.7 2.8

Haryana 42.1 2.8 55.3 2.7

West Bengal 39.7 2.7 52.1 2.6

Lower

Performers

Odisha 324 2.4 43.8 2.3

Jharkhand 28.9 2.2 39.6 2.1

Chhattisgarh 26.7 2.1 36.2 2.0

Uttar Pradesh 243 1.9 31.7 1.8
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4.3 Infrastructure Accessibility Assessment

Analysis of physical infrastructure reveals substantial gaps in basic accessibility across educational institutions.
Table 4: School Infrastructure Accessibility Status

Accessibility Feature Available (%) | Partially  Available | Not Available | Urban vs Rural
(%) (%) Gap
Ramp Access 34.7 23.8 41.5 28.3%
Accessible Toilets 28.9 19.2 51.9 31.7%
Tactile Pathways 12.4 8.7 78.9 18.9%
Sign Language Support 15.3 11.2 73.5 22.1%
Assistive Technology 18.6 14.8 66.6 24.8%
Accessible Transportation | 21.7 15.9 62.4 29.4%
Resource Rooms 22.4 18.3 59.3 26.7%
Braille Materials 16.8 12.5 70.7 20.3%

4.4 Teacher Preparedness and Training Analysis
Assessment of teacher preparedness reveals significant gaps in disability-specific knowledge and inclusive pedagogical

skills.
Table 5: Teacher Preparedness for Inclusive Education

Preparedness Indicator Adequate (%) Partial (%) | Inadequate (%) Training Need Priority
Disability Awareness 423 34.7 23.0 Medium
Inclusive Pedagogy 28.9 41.2 29.9 High
Curriculum Adaptation 19.6 38.4 42.0 Very High
Assistive Technology Use 15.2 29.8 55.0 Very High
Behavior Management 31.7 39.1 29.2 High
Assessment Methods 24.4 36.9 38.7 High
Family Collaboration 38.6 32.8 28.6 Medium
Legal Requirements 332 28.9 37.9 High
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4.5 Learning Outcomes Analysis
Comparative analysis of academic achievement shows mixed results for inclusive versus segregated educational
settings.

Table 6: Learning Outcomes by Educational Setting and Disability Type

Disability Category Inclusive Setting | Special School | Difference (%) | Statistical
Score Score Significance

Academic

Achievement

Intellectual Disability 2.4 2.8 -14.3% p=0.023

Learning Disability 3.2 2.9 +10.3% p=0.041

Visual Impairment 3.7 3.5 +5.7% p=0.184

Hearing Impairment 3.1 34 -8.8% p=10.067

Autism Spectrum 2.6 2.7 -3.7% p=0.312

Social Skills

All Categories 3.8 2.9 +31.0% p <0.001

Self-advocacy

All Categories 3.4 2.7 +25.9% p <0.001

Note: Scores on 5-point scale; higher scores indicate better outcomes

4.6 Family and Community Perspectives
Analysis of stakeholder attitudes reveals complex perspectives on inclusive education implementation.
Table 7: Stakeholder Attitudes toward Inclusive Education

Stakeholder Group Strongly Support | Support Neutral Oppose Strongly Oppose
(%) (%) (%) (%) (%)

Parents of CWD 34.6 41.8 15.7 6.1 1.8

Parents of Non- | 18.9 324 28.3 16.2 4.2

disabled

Teachers 22.7 38.9 21.6 13.4 34

School Administrators | 28.5 44.6 18.3 7.1 1.5

Community Members | 15.2 28.7 31.9 18.4 5.8

4.7 Barriers and Facilitators Analysis
Structural equation modeling identified key factors influencing inclusive education success (R? = 0.734, y*(df=145) =
298.67, p<0.001).
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Table 8: Factors Influencing Inclusive Education Implementation

Impact Factor: 7.301

Factor Category Path Coefficient Standard Error t-value | p-value | Impact Level
Facilitators

Administrative Support 0.312 0.048 6.50 <0.001 High
Teacher Training 0.287 0.042 6.83 <0.001 High
Family Engagement 0.234 0.039 6.00 <0.001 Medium
Peer Acceptance 0.198 0.035 5.66 <0.001 Medium
Resource Availability 0.176 0.041 4.29 <0.001 Medium
Barriers

Infrastructure Gaps -0.298 0.045 -6.62 <0.001 High
Social Stigma -0.267 0.038 -7.03 <0.001 High
Funding Constraints -0.241 0.044 -5.48 <0.001 High
Assessment Challenges -0.189 0.036 -5.25 <0.001 Medium
Teacher Resistance -0.156 0.033 -4.73 <0.001 Medium

4.8 Successful Model Identification
The study identified several successful inclusive education models demonstrating effective implementation approaches.

Table 9: Successful Inclusive Education Models

Model Type Location Key Features Student Replication
Outcomes Potential
State-wide Kerala Universal design, teacher | 89% retention, | High
Integration training, community | high satisfaction
mobilization
Technology- Bangalore, Assistive technology, digital | Improved learning | Medium
Enhanced Karnataka content, online support outcomes
Community- Pune, Parent participation, peer | Strong social | High
Based Mabharashtra support, local resources integration
Specialized Chennai, Tamil | Resource teachers, therapeutic | Varied by | Medium
Support Nadu services, individualized plans | disability type
Rural Innovation | Wayanad, Kerala | Mobile  services, flexible | High  enrollment | High
scheduling, local language growth
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V. DISCUSSION
5.1 Progress in Enrollment and Policy Implementation
The substantial increase in enrollment of children with disabilities from 1.2 million to 2.7 million over seven years
represents significant progress toward educational inclusion. This growth reflects improved awareness, stronger policy
frameworks, and enhanced implementation mechanisms. The shift toward mainstream school placement (from 68.2% to
80.3%) indicates movement away from segregated educational models, aligning with international inclusive education
principles.
However, the overall enrollment rate of 29.0% reveals that approximately 6.6 million children with disabilities remain
out of school, indicating substantial work ahead to achieve universal access. The persistent urban-rural gaps and
interstate variations suggest that progress is uneven and influenced by local capacity and political commitment.

5.2 Infrastructure and Accessibility Challenges

The finding that only 34.7% of schools have basic ramp access and 28.9% have accessible toilets highlights
fundamental barriers to meaningful inclusion. These infrastructure gaps reflect broader issues in India's educational
infrastructure development and suggest that inclusion cannot be achieved through policy changes alone without
corresponding physical environment modifications.

The substantial urban-rural gaps in accessibility features (ranging from 18.9% to 31.7%) indicate that rural children
with disabilities face compounded disadvantages. This pattern aligns with broader rural-urban development disparities
but has particularly serious implications for educational inclusion given the additional barriers faced by children with
disabilities.

5.3 Teacher Preparedness and Professional Development

The finding that only 34% of teachers received disability-specific training represents a critical implementation gap.
Given that teacher attitudes and competencies are crucial determinants of inclusive education success, this deficit
undermines policy intentions and limits learning outcomes for students with disabilities.

The particularly low levels of preparedness in curriculum adaptation (19.6% adequate) and assistive technology use
(15.2% adequate) suggest that even enrolled children with disabilities may not receive appropriate educational support.
This finding supports arguments for comprehensive pre-service and in-service teacher development programs
specifically focused on inclusive education competencies.

5.4 Learning Outcomes and Educational Quality

The mixed learning outcome results challenge simple assumptions about inclusive education superiority. While children
with disabilities in inclusive settings showed significantly better social skills and self-advocacy development, academic
achievement results varied by disability type and setting quality.

The strong positive outcomes in social skills development (+31.0%) and self-advocacy (+25.9%) in inclusive settings
validate core inclusive education theories about the importance of natural learning environments for developing life
skills and independence. However, the variable academic outcomes suggest that inclusion effectiveness depends
heavily on implementation quality and appropriate support provision.

5.5 Stakeholder Attitudes and Social Acceptance

The relatively positive attitudes among parents of children with disabilities (76.4% support) contrasts with more
cautious perspectives from parents of typically developing children (51.3% support) and community members (43.9%
support). This pattern reflects common concerns about resource allocation and potential negative impacts on non-
disabled students.

The finding that teacher support (61.6%) exceeds community support suggests that professional education and direct
experience with inclusive practices may improve attitudes. This has implications for community education and
awareness programs as components of inclusive education implementation.
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5.6 State-level Variations and Success Factors

The dramatic differences in implementation effectiveness across states (enrollment rates ranging from 24.3% to 78.4%)
highlight the importance of state-level political commitment and administrative capacity. High-performing states like
Kerala demonstrate that comprehensive implementation supported by adequate resources and systematic planning can
achieve substantial inclusion.

The success factors identified through structural equation modeling - administrative support, teacher training, and
family engagement - align with international research on inclusive education implementation. These findings suggest
that successful inclusion requires coordinated systemic change rather than isolated interventions.

5.7 Implications for Educational Equity

The research reveals that inclusive education can advance educational equity for children with disabilities when
implemented comprehensively, but superficial implementation may actually perpetuate exclusion within mainstream
settings. The success of specific models in Kerala and Karnataka suggests pathways for achieving meaningful
inclusion, but scaling these approaches requires substantial resource commitment and systemic change.

The persistent barriers identified - infrastructure gaps, social stigma, and funding constraints - represent fundamental
challenges to educational equity that extend beyond disability-specific issues to broader questions of educational quality
and social justice in Indian education.

VI. IMPLICATIONS AND RECOMMENDATIONS
6.1 Policy and Legislative Recommendations
Based on research findings, we recommend several policy interventions to strengthen inclusive education
implementation:
1. Comprehensive Infrastructure Standards: Establish mandatory accessibility standards for all educational
institutions with timeline-bound implementation and regular monitoring mechanisms.
2. Teacher Education Reform: Integrate inclusive education competencies into all teacher preparation programs
and establish continuous professional development requirements for in-service teachers.
3. Resource Allocation Framework: Develop weighted funding formulas that provide additional resources to
schools enrolling children with disabilities, ensuring adequate support for inclusive practices.
4. Quality Assurance Mechanisms: Establish inclusive education quality indicators and regular assessment
protocols to monitor implementation effectiveness and learning outcomes.

6.2 Implementation Strategy Recommendations

1. Phased Implementation Approach: Prioritize high-readiness contexts for initial implementation while
building capacity in other areas through systematic preparation and support.

2. Community Mobilization Programs: Develop comprehensive awareness and advocacy campaigns to address
social stigma and build community support for inclusive education.

3. Multi-stakeholder Partnerships: Foster collaboration between government agencies, NGOs, parent
organizations, and disability rights groups to leverage diverse expertise and resources.

4. Technology Integration: Utilize assistive technology and digital learning platforms to enhance accessibility
and personalize learning experiences for children with disabilities.

6.3 Professional Development Framework
1. Pre-service Education: Mandate inclusive education coursework in all teacher preparation programs with
practical field experience in inclusive settings.
2. Specialist Training: Develop specialized training programs for resource teachers, special educators, and
related service providers to support inclusive education implementation.
3. Leadership Development: Provide comprehensive training for school administrators and education officials

on inclusive education leadership and management.
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4. Community of Practice: Establish networks for educators to share experiences, resources, and innovative
practices in inclusive education.

6.4 Research and Monitoring Framework
1. Longitudinal Tracking: Establish comprehensive data systems to monitor enrollment, retention, learning
outcomes, and post-school transitions for students with disabilities.
2. Impact Assessment: Conduct regular evaluations of inclusive education programs to assess effectiveness and
identify areas for improvement.
3. Innovation Documentation: Systematically document and disseminate successful inclusive education models
and practices for broader replication.

VIL. LIMITATIONS
This study acknowledges several limitations that should be considered when interpreting findings:

1. Sample Representation: While covering 20 states, the study may not fully represent all disability types,
cultural contexts, and educational settings across India's diverse landscape.

2. Measurement Challenges: Assessing learning outcomes across different disability categories and educational
settings presents methodological complexities that may affect comparability.

3. Temporal Factors: The 30-month study period may not capture long-term impacts or developmental changes
that occur over extended timeframes.

4. Self-reporting Limitations: Some data relies on self-reported measures from stakeholders who may have
varied perspectives on inclusive education success.

5. Dynamic Policy Environment: Rapid policy changes during the study period may affect the relevance of
some findings to current implementation contexts.

VIII. CONCLUSION
This comprehensive study reveals that India has made significant strides in developing policy frameworks and
increasing enrollment of children with disabilities in educational settings. The growth from 1.2 million to 2.7 million
enrolled students with disabilities over seven years demonstrates genuine progress toward educational inclusion.
However, the research also illuminates substantial implementation gaps that limit the effectiveness of inclusive
education initiatives.
The findings suggest that meaningful inclusive education requires coordinated systemic change involving infrastructure
development, teacher preparation, community engagement, and adequate resource allocation. Successful models
identified in states like Kerala and Karnataka demonstrate that comprehensive implementation can achieve positive
outcomes for students with disabilities while benefiting the broader educational system.
However, the persistent barriers - including infrastructure inaccessibility, teacher preparedness gaps, social stigma, and
resource constraints - indicate that achieving truly inclusive education will require sustained commitment and
substantial investment over extended timeframes. The mixed learning outcome results emphasize that inclusion is not
simply about placement but requires high-quality implementation with appropriate support services.
The study's identification of key facilitators and barriers provides a roadmap for strengthening inclusive education
implementation. The strong positive impact on social skills and self-advocacy development validates the fundamental
premise of inclusive education while highlighting the need for enhanced academic support strategies.
Moving forward, India's progress toward inclusive education will depend on addressing the systematic barriers
identified in this research while building on successful models and practices. The evidence suggests that with
appropriate support, inclusive education can serve as a powerful tool for advancing educational equity and social
inclusion for children with disabilities.
The research contributes to global knowledge about inclusive education implementation in developing country contexts,
demonstrating both the potential and challenges of scaling inclusive practices across diverse settings. As India
Copyright to IJARSCT DOI: 10.48175/568 4 543
www.ijarsct.co.in s

| 2581-9429 |}
R\ UARSCT /7




.(I IJARSCT

Xx International Journal of Advanced Research in Science, Communication and Technology
IJARSCT International Open-Access, Double-Blind, Peer-Reviewed, Refereed, Multidisciplinary Online Journal gD €O
ISSN: 2581-9429 Volume 3, Issue 19, May 2023 Impact Factor: 7.301

continues to strengthen its inclusive education systems, the lessons learned from this research can inform evidence-
based policy development and implementation strategies.

Ultimately, the goal of inclusive education extends beyond enrolling children with disabilities in mainstream schools to
ensuring that all children receive high-quality education that prepares them for meaningful participation in society.
Achieving this vision will require continued commitment, innovation, and collaboration among all stakeholders in
India's educational system.
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